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FOREWORD 
 
 
The major purpose of the accreditation process is to stimulate school growth and 
improvement so as to increase student achievement. 
 
In these efforts, the school staff makes a comprehensive evaluation of the school’s 
programs, operations, and results.  The school determines how actual practices align to 
stated objectives and resulting outcomes.  It is a three-phased evaluation: (1) self-
evaluation, (2) on-site evaluation by an external team of educators, and (3) implementation 
using units of the evaluation to improve the school by effecting thoughtful change.   
 
The evaluation, March 15-16, 2005, was conducted because of the school’s desire to ensure 
quality education for all students in the school, and to increase student achievement. 
 
The entire staff of Murray High School is commended for the time and effort devoted to 
studying and evaluating the various facets of the total program and to preparing the 
materials used by the visiting team.  The excellent leadership given by Principal Scott 
Bushnell is also commended. 
 
The staff and administration are congratulated for their desire for excellence at Murray 
High School, and also for the professional attitude of all members of the group, which 
made it possible for them to see areas of weakness and strength and to suggest procedures 
for bringing about improvements. 
 
While these recommendations may be used to solicit financial support to acquire some of 
the materials, equipment, and services needed to carry out a more effective program, it is 
even more important that the faculty and administration utilize them as they continue to 
evaluate and modify course offerings and administrative and classroom procedures to more 
dramatically increase student achievement at Murray High School. 
 
 
 
 
Patti Harrington, Ed.D. 
State Superintendent 
of Public Instruction 
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MURRAY HIGH SCHOOL 
 
 

MISSION STATEMENT 
 

Murray High School will provide quality education, 
which prepares each student to meet academic, employment, and life needs. 
 

 
BELIEF STATEMENTS 

 
• All students can learn and become lifelong learners. 

 
• Quality instruction provides relevant and challenging opportunities for 

student learning. 
 
• Accountability is essential. 
 
• Students and staff will demonstrate respect, responsibility and integrity. 
 
• Reflective evaluation of curriculum and continual staff development will 

improve student learning. 
 
• Students, parents, faculty, staff, and the community have a significant 

responsibility in creating a safe school that promotes academic 
achievements. 
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 VISITING TEAM REPORT 
 

MURRAY HIGH SCHOOL 
 
 
 

CHAPTER 1:  SCHOOL PROFILE 
 
 
Murray is a small community with a population of 34,024 in the center of the Salt Lake 
Valley.  Murray High School is a grade 10-12 school with 1,522 students whose 
boundaries contain the majority of the city of Murray (before annexations the city 
boundary and the high school boundary were the same).  During the last century, Murray 
evolved from a town recognized for its smelter and smokestacks to a city with thriving 
business, health care, and education.  Murray is home to multiple retail outlets, malls, and 
car dealerships. 
 
The median age of a Murray resident is 31, and the total number of school children (ages 
5-19) living in Murray is 10,444.  Approximately 6,400 of these children attend Murray 
schools, as some sections of the city of lie inside Granite School District boundaries.  The 
ethnic population of the city closely matches the ethnic population of the high school.  
Hispanics make up 7.5 percent, other ethnic groups comprise 4.9 percent, and the 
remaining 87.6 percent is white. 
 
Currently, the faculty at Murray High is made up of both veteran and novice teachers.  Of 
the 79 teachers on staff, 53 (or 67 percent) have master’s degrees or higher.  Over several 
years, Murray High School has been engaged in a formal school improvement process.  
Under the direction of the past and current administrations, the faculty collaboratively 
identified three areas for improvement: literacy, numeracy, and academic rigor.  A 
leadership team consisting of faculty and administrators developed goals for each of these 
domains. 
 
a) What significant findings were revealed by the school's analysis of its profile?  
 

First and foremost, the self-study was honest and did not conceal or hide facts or 
data about the school.  The profile revealed that Advanced Placement and 
concurrent enrollment programs are thriving (Murray High has the highest 
number of concurrent enrollment students for the areas that are served by Salt 
Lake Community College).  However, the data also revealed that Hispanic 
students are not participating in these courses.  In fact, the data further indicated 
that Hispanic students (particularly Hispanic females) are generally not mastering 
content. 
 
In addition, the data revealed several other issues that school will need to address.  
The Instructional Media Center (IMC) is under-utilized in that the circulation of 
materials is very low, and the certified IMC specialist is not teaching students the 
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“Big Six” research skills.  Furthermore, students enrolled in Elementary Algebra 
are not mastering the content standards (as assessed by the USOE’s CRT).  
Unfortunately, this has the most deleterious impact upon minority students, who, 
in turn, cannot pass the UBSCT without Elementary Algebra mastery. 

 
b) What modifications to the school profile should the school consider for the 

future?  
 

The most significant modification would be to analyze whether or not CRT scores 
are aligned with course grades (correlation coefficient).  In other words, does the 
school know whether course grades show mastery of content (e.g., an “A” grade 
would indicate substantial proficiency, and a “C” grade minimal proficiency)? 

 
 
Suggested Areas for Further Inquiry: 
 
• Audit curriculum maps using one question: Are the content, skills, and 

assessments aligned with content standards? 
 
• If the school truly believes that all students can learn and be lifelong learners, 

what will it take to address the learning needs of students who are not learning? 
 
• Correlate the attendance policy with behavior and academic achievement (does 

the management of the logistics of this policy justify the results?). 
 
 
 

CHAPTER 2:  THE SELF-STUDY PROCESS 
 
 
a) To what extent has the school community engaged in a collaborative self-study 

process on behalf of students? 
 

The Visiting Team found clear evidence that the school community of parents, 
students, and teachers was involved and engaged with the process.  For example, 
parents on the Community Council provided detailed explanations of their 
involvement and the willingness of school officials to listen to them.  A majority 
of the teachers described their involvement with the process, and saw both the 
significance of their involvement and the purpose of conducting a self-study.  A 
student put it this way: “I felt like I had a voice in the process.  They listened to 
my ideas and even found some of them to be useful.” 

 
b) To what extent does the school's self-study accurately reflect the school's current 

strengths and limitations? 
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The greatest strength of the self-study is its honest and candor approach to 
looking at school data and the perceptions of the school by its stakeholders.  
Strengths and limitations were accurately presented. 
 
 
CHAPTER 3:  INSTRUCTIONAL AND ORGANIZATIONAL 

EFFECTIVENESS 
 
 
Murray High School's desired results for student learning (DRSLs) are as follows: 
 

1. An Effective Communicator 
• Students use oral, written, artistic and mathematical forms of expression to 

effectively father, develop, and communicate ideas. 
• Students seek information by actively listening and responding to others’ 

ideas. 
 

2. A Responsible Citizen 
• Students demonstrate values such as trust, respect, responsibility, integrity, 

and citizenship. 
• Students demonstrate accountability for their attendance, behavior, and 

interactions with others. 
• Students contribute to the community and show respect for ethnic and 

cultural diversity. 
 

3. A Successful Problem Solver 
• Students employ a variety of strategies including critical thinking and 

logical reasoning to solve problems. 
• Students develop new and creative ideas by taking risks and formulating 

multiple solutions to problems. 
• Students use multiple resources to form and test hypotheses, analyze 

results, and make valid conclusions. 
 
 
Shared Vision, Beliefs, Mission, and Goals: 

 
a) To what extent did the school facilitate a collaborative process to build a shared 

vision for the school (mission) that defines a compelling purpose and direction for 
the school? 

 
 Murray High School, as a part of the accreditation process, recently reviewed and 

revised its long-standing mission statement and beliefs.  The process involved the 
entire administration and staff, as well as a select few parents serving on the 
Community Council.  In an effort to involve all to the teachers, small groups were 
formed to brainstorm and submit suggestions.  The school’s leadership team then 
revised the mission statement and beliefs and presented them to the Community 
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Council for input.  The newly revised mission statement and beliefs were then 
presented to the faculty for approval.  Murray High School used a consensus-
building process, but did not include important stakeholders such as students and 
classified employees.  

 
b) To what extent has the school defined a set of beliefs that reflect the commitment 

of the administration and staff to support student achievement and success? 
 

Murray High School developed six beliefs in conjunction with the revision of the 
mission statement.  All of the beliefs reflect the commitment of the school to 
support student achievement and success.  The beliefs clearly address important 
values and lend themselves to effective policy development.  The beliefs are 
clearly visible throughout the school, and there is evidence that they are 
embedded in teacher discussions in meetings and casual conversations.  Students 
report that teachers actively include the beliefs in lessons in many classes. 
 

c) To what extent do the school's mission and beliefs align to support the school's 
desired results for student learning (DRSLs)? 

 
The school’s mission and beliefs align with the school’s desired results for student 
learning, and are focused on student learning.  While the goals are mostly 
challenging, some are not measurable in their current form.  

 
 

Curriculum Development: 
 
a) To what extent does the staff work collaboratively to ensure the curriculum is 

based on clearly defined standards and the Utah Core Curriculum (with inclusion 
of the Utah Life Skills)? 

 
 It is apparent that all departments are working collaboratively to align their 

curricula with the State Core.  All departments have practiced curriculum 
mapping to align class curricula with Utah Core Standards. 

 
 The Visiting Team commends those departments that are that are taking 

innovative approaches to align departmental and Core Curriculum.  The Visiting 
Team recommends that the staff continue to use data and curriculum mapping to 
help align curricula with core standards.  The Visiting Team further recommends 
that all AP courses continue to align their curricula with the Utah Core 
Curriculum. 

 
b) To what extent does the teaching staff work collaboratively to support the 

development of a curriculum that focuses on the school's desired results for 
student learning? 
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 The Visiting Team commends the staff for incorporating innovative curriculum 
design that engages student learning.  The faculty members should be commended 
for their work in developing a school-wide rubric to measure their communication 
DRSL. 

 
 The DRSLs are posted in each classroom, and there is a shared vision that 

transcends all departments and affects individual teachers’ curricula, instructional 
strategies, and assessment methods.  The creation of departmental goals that align 
with the DRSLs has unified the school and should raise the achievement level of 
all students.   

 
 

Quality Instructional Design: 
 
a) To what extent does the professional staff design and implement a variety of 

learning experiences that actively engage students? 
 
It is evident that many teachers at Murray High School use a variety of 
instructional activities to actively engage students in their learning.  The Visiting 
Team observed class discussions, collaboration, lab activities, self-paced 
programs, hands-on activities, Socratic seminars, and technology-driven 
instruction.  The Visiting Team recommends that Murray High School continue to 
use varied “best practices” that will actively engage students in learning. 
 
The Visiting Team also commends Murray High School’s faculty and staff for the 
positive rapport they have established with all students, which further stimulates 
student motivation and learning.  Murray High School faculty and staff members 
are constantly available to assist students.  If the 8th period in its current form is 
kept in place, more students should be encouraged by the faculty to take 
advantage of this class period.  

 
b) To what extent does the professional staff employ a variety of instructional 

strategies to ensure the needs of different learners are met? 
 

The Visiting Team observed teachers using a variety of instructional strategies to 
ensure the needs of different learners are met.  It appeared that the teachers are 
aware of the need to vary their activities and instructional strategies to meet the 
need of the individual students within the classroom. 
 
Murray High School should continue to include special needs students in the 
regular classroom in all curriculum areas.  The ELL Department should continue 
to develop research-based instructional strategies to ensure the inclusion of all 
special need students in all programs.  The Visiting Team recommends that staff 
members continue staff development to refine the necessary skills and understand 
the diverse needs of all students.  The Visiting Team further recommends that 
data go beyond the individual classroom to supplement departmental goals.   
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c) To what extent do the professional staff and leadership provide additional 

opportunities which support student learning? 
 

It is evident that additional effort has been made to provide every opportunity to 
support student learning.  The staff needs to encourage students to participate in 
the after-school program that provides tutoring and homework assistance.   
 
Additionally, teachers are available before and after school to assist students when 
they struggle with difficult concepts, assignments, homework, and personal needs.  
The staff exhibits a genuine concern for students in and outside the classroom.   
 
The lines of communication between the faculty and the community should be 
further developed to enhance student learning and success.  Murray High School 
should continue conversations and utilize data to determine who is learning and 
who is not. 

 
 
Quality Assessment Systems: 
 
a) To what extent has the staff developed classroom or school-wide assessments 

based on clearly articulated expectations for student achievement? 
 

The Visiting Team found evidence of varied forms of assessment (e.g., student 
portfolios, oral presentations, research projects, student journals, group 
assignments).  These assessments noticeably address a variety of learning styles.   
 
The staff is encouraged to continue the process of developing assessments to 
measure the DRSLs.  In addition, Murray High School should complete and refine 
a common assessment tool for reading, writing, and oral presentation. 

 
b) To what extent are assessments of student learning developed using methods that 

reflect the intended purpose and performance standards?  
 

Faculty members use a variety of assessment methods on a regular basis.  
However, the Visiting Team recommends that Murray High School continue to 
collect and utilize data from standardized testing (such as CRTs and the UBSCT) 
to help identify students who are failing and encourage each department to reflect 
on methods of improving student achievement. 
 

c) To what extent are assessments designed, developed, and used in a fair and 
equitable manner? 

 
Students at Murray High School were confident about what they were learning 
and aware of the expectations and grading policies for each teacher, and felt that 
they were assessed fairly. 
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The staff and faculty should continue to collect data from a variety of 
standardized tests and disaggregate the results with all staff members.  All 
departments are strongly encouraged to use data that will lead to better 
instructional decisions.  Departments should also continue to analyze data derived 
from standardized tests to drive decision making with in their departments. 
 

 
Leadership for School Improvement: 
 
a)  To what extent does the school leadership promote quality instruction by fostering 

an academic learning climate and actively supporting teaching and learning? 
 

There is evidence of a high level of commitment to improve student learning.  
There is embedded time in the schedule for teachers to meet and collaborate about 
content, and all teachers have mapped their curricula.  One student said, “I feel 
like they [teachers] expect me to do well, and most of them are interesting and 
informative.” 

 
b) To what extent does the school leadership employ effective decision-making that 

is data-driven, research-based, and collaborative? 
 

While there was ample evidence of collaboration, research-based decision making 
is in an emergent state.  Survey data has been completed that focuses more on 
perceptional issues such as lack of time.  Data voicing students’ concerns was 
focused more on issues such as parking and lunch. 
 
The Visiting Team suggests that decision making be focused upon student 
learning data such as common content assessments, disaggregated CRT data, 
disaggregated attendance data, and disaggregated grading data.  The Visiting 
Team further suggests that the school leadership tap into the “student voice” by 
meeting with students from various backgrounds who have various abilities, and 
asking them what they value in their learning experience and what would help 
them to learn at higher levels. 

 
c) To what extent does the school leadership monitor progress in student 

achievement and instructional effectiveness through a comprehensive assessment 
system and continuous reflection? 

 
It appears that the school leadership is making a concerted effort to monitor 
student progress throughout the school.  Formal and informal evaluations and goal 
setting are in place.  In addition, teachers meet with the administration at the end 
of each year to reflect on their goals and student learning.  The school leadership 
may want to consider frequent walk-throughs (a maximum of 10 minutes in 
length) all year as a means of gathering data about instructional and learning 
practices and so that teachers can receive more feedback about their work. 
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d) To what extent does the school leadership provide skillful stewardship by 

ensuring management of the organization, operations, and resources of the school 
for a safe, efficient, and effective learning environment? 

 
The school is managed in a fair, equitable, and honest manner.  There is ample 
evidence that the school plant, personnel, supplies, and so forth are managed 
efficiently.  The school has a safe and inviting environment. 

 
e) To what extent does the school leadership make decisions related to the allocation 

and use of resources which align with the school goals, the achievement of the 
DRSLs, and school improvement efforts? 

 
With a new principal, there is limited evidence to fully address this factor.  
However, based upon conservations with the school leadership and teaching staff, 
it appears that resources are aligned with the desired results for student learning 
and the action plan. 

 
f) To what extent does the school leadership empower the school community and 

encourage commitment, participation, collaboration, and shared responsibility 
for student learning? 

 
The Visiting Team found ample evidence of empowerment and shared 
responsibility within the school community.  Most teachers and students stated to 
the team that they feel as though their concerns and ideas are considered and 
utilized.  The Visiting Team also found many teachers stating their commitment 
to and responsibility for student learning. 

 
 
Community Building: 
 
a) To what extent does the school foster community building and working 

relationships within the school? 
 

Murray High School has established a nurturing learning environment.  Students 
feel accepted and understood.  There is a positive and productive relationship 
between students and faculty.  Students have access to after-school programs, 
internships in the community, clubs and activities, and several levels of course 
offerings, ranging from basic core classes to AP and concurrent enrollment 
classes.  Murray High School has the highest number of students in concurrent 
enrollment in the state. 
 
Murray High has a unique relationship with its community.  The city limits are 
basically the same as the boundaries of the school system.  Local businesses 
donate funding to the Renaissance program, which funds programs to recognize 
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student achievement and programs that foster community involvement (e.g., the 
Arts Festival, VIP breakfasts).   
 
Murray High is making a diligent effort to invite representatives from all 
stakeholder groups to be involved in the school improvement process. 

 
b) To what extent does the school extend the school community through 

collaborative networks that support student learning? 
 

 Murray High has been involved with the two feeder middle schools in sharing a 
“Job-A-Like” day at least one time each year.  In order to permit seamless 
transitions, Murray High has begun a dialogue about student expectations as 
students transition from the middle schools to the high school.  

 
 All teachers have completed curriculum mapping and now update yearly.  
Curriculum maps are located on the school’s website.  Counselors have a 100 
percent rate of contact with juniors and seniors in SEOP meetings.  Ninth grade 
students recently have been given the opportunity to attend Murray High for more 
rigorous courses not offered at the middle schools.   
 

 
Culture of Continuous Improvement and Learning: 

 
a) To what extent does the school build skills and the capacity for improvement 

through comprehensive and ongoing professional development programs focused 
on the school's goals for improvement? 

 
While there has been ample and well-intentioned professional development, there 
is a perception by many staff members that professional development has not 
been meaningful or transferable to classroom practice.  The school has embedded 
time each week (Wednesdays) for teacher collaboration and learning, and teachers 
have spent time and effort developing and designing curriculum maps in all 
content areas. 
 
With the completion of the school improvement plan, the school is now in a 
unique situation to design a comprehensive and job-embedded professional 
development plan that is aligned with the DRSLs and the action plan. 

 
b) To what extent does the school create conditions that support productive change 

and continuous improvement? 
 

The culture at Murray High is such that teachers feel empowered to improve 
themselves professionally as well as try new ideas and structures in their 
classrooms. 
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CHAPTER 4:  NORTHWEST ASSOCIATION OF ACCREDITED SCHOOLS 
(NAAS) STANDARDS I-XI 

 
 
Standard I – Educational Program 
 

This standard is met.  Murray High’s instructional and organizational practices, as 
well as its policies and procedures, support the desired results for student learning 
and prepare students to succeed in a culturally diverse, democratic society. 

 
Standard II – Student Personnel Services 
 

This standard is met.  Student personnel services are designed to give systematic 
assistance to students.  The assigned personnel for guidance includes a minimum 
of one full-time person for each 400 students enrolled. 

 
Standard III – School Plant and Equipment 
 

This standard is met.  The school plant provides for a variety of instructional 
activities and programs and incorporates aesthetic features that contribute to a 
positive educational atmosphere. 

 
Standard IV – Library Media Program 
 

This standard is met.  Although it is under-utilized, the IMC does have a certified 
library media teacher. 

 
Standard V – Records 
 

This standard is met.  Student records are maintained, handled, and protected in 
the best interests of students and parents.  Students and parents have the right to 
access personal student records and are ensured the privacy of such, as guaranteed 
by federal legislation. 

 
Standard VI – School Improvement (This is addressed in the self-study.) 
 

This standard is met.  The school improvement plan focuses on the total school 
rather than each of the separate components within the school. 

 
Standard VII – Preparation of Personnel 
 

This standard is met.  All professional personnel are in compliance with the 
licensing requirements of the State of Utah and are properly endorsed for the 
subjects they are assigned.  Any staff members who are not fully qualified are in 
state-approved endorsement programs. 
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Standard VIII – Administration 
 
 This standard is met.  The administration of Murray High provides educational 

leadership, supervises and coordinates programs, and carries out the necessary 
administrative procedures. 

 
Standard IX – Teacher Load 
 
 This standard is met.  The total number of students instructed by any one teacher 

in any one grading period does not exceed numbers set by the Utah State Office 
of Education and/or Northwest. 

 
Standard X – Activities 

 
This standard is met.  Murray High supports a range of activities that supplement 
the basic instructional program by providing additional interests and experiences 
for learning to take place. 
 

Standard XI – Business Practices 
 
This standard is met.  The school is financially responsible.  Proper budgetary 
procedures and generally accepted accounting principles are followed for all 
school funds.  The school’s advertising and promotional literature are completely 
truthful and ethical. 

 
 
 

CHAPTER 5:  SCHOOL IMPROVEMENT EFFORTS – ACTION PLAN 
 
 
a) To what extent is the school-wide action plan adequate in addressing the critical 

areas for follow-up? 
 

All critical areas for follow-up are fully addressed. 
 
b) To what extent is there sufficient commitment to the action plan, school-wide and 

system-wide? 
 
The Visiting Team was convinced that teachers and administrators are committed 
to the plan.  This was evident in classroom observations and in discussions with 
department chairs, focus group chairs, counselors, classified staff members, and 
students. 

 
c) How sound does the follow-up process that the school intends to use for 

monitoring the accomplishments of the school-wide action plan appear to be?  
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There is a sound and coherent follow-up process in the action plan.  The Visiting 
Team reminds the school to be vigilant and to have a laser-like focus upon the 
action plan. 

 
 
 

CHAPTER 6:  MAJOR COMMENDATIONS AND RECOMMENDATIONS 
OF THE VISITING TEAM 

 
 
Commendations: 
 
• The Visiting Team commends Murray High for completing the self-study process, 

for being honest and up-front with its data, and for making a commitment to work 
on behalf of student success. 

 
• The Visiting Team commends Murray High for a meaningful and functioning 

comprehensive guidance-counseling program.  The team further commends the 
comprehensive guidance counselors for meeting with students one-on-one and for 
providing students with needed information to plan for post-high school life. 

 
• The Visiting Team commends Murray High for a viable and effective work-based 

learning program for students.  The students benefit from the experience and the 
school builds stronger ties with the community. 

 
• The Visiting Team commends Murray High for offering—and for the number of 

students taking—Advanced Placement and concurrent enrollment courses.  This 
adds an extra dimension of rigor and presents the opportunity for students to earn 
college credit. 

 
• The Visiting Team commends Murray High for utilizing appropriate technology 

in instruction and student work.  There was ample evidence of students using 
technology with writing, presentations, and science research. 

 
• The Visiting Team commends Murray High for breaking down traditional high 

school barriers in that teachers are collaborating often on behalf of student 
learning.  The team further commends the teaching staff for showing care and 
respect toward students. 

 
 
Recommendations: 
 
• The Visiting Team recommends that a comprehensive professional development 

plan be designed and implemented.  This plan should align with the desired 
results for student learning and the action plan in this report.  The Visiting Team 
further recommends that the focus of professional development be embedded 
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within content, and that it be driven by formative and summative assessments of 
student learning needs. 

 
• The Visiting Team recommends a renewed focus upon the students who are not 

learning.  In particular, minority students are not learning at acceptable rates.  
This focus needs to be directive rather than invitational.  In other words, it should 
not be left up to the student whether or not he or she attends a tutoring session. 
There needs to be a more assertive, school-wide, and consistent approach to 
preventing failure. 

 
• The Instructional Media Center needs to be the learning and research hub of the 

school.  The Visiting Team recommends that all students be instructed by the 
certified IMC coordinator in the “Big Six” research skills, and be further taught 
how to find and apply good and credible information from both print and 
electronic sources. 

 
• While there is ample rigor in Advanced Placement and concurrent courses, the 

Visiting Team recommends that meaningful rigor be a part of every course at 
Murray High.  The Visiting Team further recommends that students be given 
meaningful work that helps them master standards (worksheets and word searches 
will not accomplish this). 

 
• The Visiting Team reminds the school that this report is not the end of school 

improvement, but just the beginning.  Now it is time to implement the plan, 
continue to analyze student learning, and implement and enhance valid and 
reliable research-based instructional strategies. 

 
 


